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1. School and university in the mirror of American, British, French
and German movies

1.1. Introduction

The relevance of the research topic is highlighted by the following reasons: audiovisual
media (cinematography, television, and the internet) are effective means of affecting the audience,
especially school children and youth (due to their age peculiarities and a high degree of their media
contacts); in recent decades are still the focal point of vigorous debates; consequently, the analysis
of school and university topic transformation in the mirror of American, British, French and
German movies is highly topical nowadays both for culture studies, film studies and media
education.

Our research material is feature films about school and university; we use a comparative
hermeneutic analysis of audiovisual media texts relating to the topic (including stereotypes analysis,
ideological analysis, identification analysis, iconographic analysis, narrative analysis of media texts,
media text’s character analysis, etc.), anthropological and gender analyses.

The research objective is to provide a holistic characteristic, reveal the peculiarities, and
identify the place, role and importance of the school and university topic in the mirror of American,
British, French and German movies both for culture studies, film studies and media education
through a comparative analysis.

The object of research is the evolvement of the topic — school and university in the mirror of
American, British, French and German movies.

The subject matter of this studies the transformation of key conceptions, stereotyped models
(by which we mean a generalized representation of various phenomena in a graphic and descriptive
form) of the school and university topic in the mirror of cinema.

The research hypothesis is that classification and a comparative analysis of content models,
genre modifications, stereotypes of media texts on school and university will enable us to conclude
about cultural, pedagogical, sociocultural lessons of this topic transformation; forecast the
development of the topic; launch a teacher training course on the project’s subject.

We use hermeneutic analysis methods of media texts suggested by C. Bazalgette
(Bazalgette, 1995), A. Silverblatt (Silverblatt, 2001, pp. 80-81) and U. Eco (Eco, 2005, p. 209)
giving due consideration to such key media education concepts as media agencies, media/media text
categories, media technologies, media languages, media representations, and media audiences.



1.2. Professional risk: sex, lies, and violence in the films about teachers

This text analyzes the teacher’s image on the Western screen including the most popular
media professional risky aspects of teaching related to the problems of sex, lies, and violence. As
well as in our previous works (Fedorov, et al., 2017), we use the hermeneutic analysis of Western
film texts about school and university teachers based on the technologies developed by C.
Bazalgette (Bazalgette, 1995), A. Silverblatt, 2001 (Silverblatt, 2001: 80-81), W.J. Potter (Potter,
2001) and U. Eco (Eco, 1998; 2005).

Our research material is foreign fiction films about school and university; the basic method
IS a comparative hermeneutic analysis of Western films relating to the topic (including stereotypes
analysis, ideological analysis, identification analysis, iconographic analysis, narrative analysis of
media texts, media text’s character analysis, etc.), anthropological and gender analyses. We also
analyzed monographs and articles devoted to film images of school and university teachers (Ayers,
1994; Bauer, 1998; Beyerbach, 2005; Brown, 2015; Bulman, 2005; Burbach & Figgins, 1993;
Conklin, 2008; Considine, 1985; Crume, 1988; Dalton, 2004; 2005; Doherty, 2003; Edelman, 1983;
Ehlers, 1992; Farber & Holm, 1994; Farber et al.,1994; Farhi, 1999; Gauthier, 1996; Giroux, 1993;
1997; Grobman, 2002; Hill, 1995; Hinton, 1994; Hooks, 1996; Joseph & Burnaford, 1994; Lafferty,
1945; Lasley, 1998; Long, 1996; Martinez-Salanova, 2010; Mayerle & Rarick, 1989; McCullick et
al., 2003; Newman, 2001; Paul, 2001; Raimo et al., 2002; Reed, 1989; Reyes & Rios, 2003;
Reynolds, 2007; 2009; 2014; 2015; Robertson, 1995; 1997; Rosen, 2004; Ryan, 2008; Schwartz,
1960; 1963; Swetnam, 1992; Tan, 1999; Tatulescu, 2011; Thomsen, 1993; Trier, 2000; 2001;
Tucciarone, 2007; Umphlett, 1984; Wallace, 2009; Wasylkiw & Currie, 2012; Watson, 1990;
Weinstein, 1998; Wells & Serman, 1998; Wilson, 1986, etc.). In total we viewed and analyzed one
thousand Western films about school and university, studied more than 7000 published research
materials (books, articles and film reviews).

Among numerous works concerning the topic of school and university in the Western
cinematography (Ayers, 1994; Bauer, 1998; Beyerbach, 2005; Brown, 2015; Bulman, 2005;
Burbach & Figgins, 1993; Conklin, 2008; Considine, 1985; Crume, 1988; Dalton, 2004; 2005;
Doherty, 2003; Edelman, 1983; Ehlers, 1992; Farber & Holm, 1994; Farber et al.,1994; Farhi, 1999;
Gauthier, 1996; Giroux, 1993; 1997; Grobman, 2002; Hill, 1995; Hinton, 1994; Hooks, 1996;
Joseph & Burnaford, 1994; Lafferty, 1945; Lasley, 1998; Long, 1996; Martinez-Salanova, 2010;
Mayerle & Rarick, 1989; McCullick et al., 2003; Newman, 2001; Paul, 2001; Raimo et al., 2002;
Reed, 1989; Reyes & Rios, 2003; Reynolds, 2007; 2009; 2014; 2015; Robertson, 1995; 1997;
Rosen, 2004; Ryan, 2008; Schwartz, 1960; 1963; Swetnam, 1992; Tan, 1999; Tatulescu, 2011;
Thomsen, 1993; Trier, 2000; 2001; Tucciarone, 2007; Umphlett, 1984; Wallace, 2009; Wasylkiw
& Currie, 2012; Watson, 1990; Weinstein, 1998; Wells & Serman, 1998; Wilson, 1986), the
research by J. Schwartz (Schwartz, 1963) comes first since he analyzed not only 470 films created
in the USA between 1931 and 1961 but also 3000 reviews of these films published in the American
press.

The research results proved that these films supported the social values of the American
society, and 13% of the films showed such problems as public dissatisfaction with school teaching,
underfunding and discrimination (Schwartz, 1963).

When thoroughly analyzing 30 American films about the school of the 1950s J. Schwartz
stressed that the films as a rule belonged to entertainment genres (comedies, musical comedies,
melodramas) including entertaining topics, love affairs, household and family problems, research
and teaching, mental disorders, alcohol abuse. And the teachers were presented in the films for the
greater part as unmarried male middle-aged white people (Schwartz, 1960: 83-84).

J. Schwartz also noted a curious tendency in the films under analysis: the lesser part of the
film action took place in the classroom while the extracurricular life of school students and teachers



usually dominated in the film plots. Furthermore, very often the images of teachers on the American
screen were shallow and the school image was rather negative (Schwartz, 1963).

It should be noted that we also observed that in the coming decades the presentation of real
events in the school or university classroom took the lesser part of the screen time in the film. One
of the bright examples of the last few decades with a lesson dominant in the film narrative is the
drama — The Class (Entre les murs, France, 2008).

The gender analysis made by J. Schwartz revealed that female characters in the American
films about school of the 1930s-1960s were shown in a greater degree as teachers of primary and
secondary schools whereas the male characters were more frequently shown as university
professors (Schwartz, 1963: 38). A number of researches concluded that male images of teachers
dominated in American media texts at the expense of female images (Crume, 1988; Beyerbach,
2005). In addition, A.S. Wells and T.W. Serman (Wells & Serman, 1998) indicated that the
American cinematograph prefers to feature white teachers educating Afro-American and Latin-
American students (it is fair to say that before the 1960s practically all teachers on the Western
screen belonged to the European race).

G. Gerbner (1919-2005), a well-known media theorist published an article in 1966 in which
he analyzed media images of teachers in the USA and Europe (including the USSR) in the cross-
cultural context. As a result, he came to the conclusion that media representations of teachers in
different countries have much in common, while in the socialist countries teachers were shown in
those times more favorably with an emphasis on the personal and social morality.

“The terms of this morality, — stressed G. Gerbner — are not necessarily comparable across
cultures; the idea of laissez faire liberalism is not the same as that of “socialist morality” or
devotion to the cause of a revolution or the Soviet concept of education as “the moral development
of the child” (Gerbner, 1966: 228). In G. Gerbner’s opinion, the media image of the teacher in the
socialist media reflects a happier fate and more “stable”, “purposeful” and “democratic” existence
in its own fictional “world” of education than it does in the West (Gerbner, 1966: 229).

P.A. Ryan considers that a positive image of American educators was characteristic of the
Cold War (Ryan, 2008: 143). In this case the positive image of the USA was also supported by
audiovisual images of teachers who were the embodiment of high moral principles and traditions.

M.G. Ehlers analyzed American films created between 1968 and 1983 and found out that the
film images of teachers of that period began to lose its mission of setting positive examples for
imitation (Ehlers, 1992). By the end of the 1960s and the beginning of the 1970s teachers were
more frequently shown in crisis or frustration (Hinton, 1994), and later very often in the erotic
context (Bauer, 1998: 302-306). After analyzing a number of American films created between the
1980s and 1990s D.M. Bauer concluded that teacher’s sexuality on the screen during George Bush’s
presidency was “repressed” whereas under B. Clinton teacher’s eroticism in the cinema was rather
emphasized (Bauer, 1998: 305-306). D.M. Considine states that two basic stereotypes of presenting
teachers and students dominate in the American cinema (Considine, 1985: 112-113). We believe
that this is a generalization: teachers in the cinematograph (Western, Soviet and Russian) also face
serious challenges and often become their victims.

However, D.M. Considine is convinced that the image of the teacher in the American
cinema actually became more negative by the 1980s; and even an appealing dramatic image of a
teacher-hero who alone defeats all the negative characters in the end created a negative impression
on the public perception of the teaching profession since it prompted the idea that serious school
problems could be solved by individual efforts and not systemic measures. Similar reflections are
expressed by W. Ayers (Ayers, 1994), X.A. Reyes and D.l. Rios (Reyes & Rios, 2003), A. Farhi
(Farhi, 1999). P. Farber and G. Holm (Farber & Holm, 1994).

H.J. Burbach and M.A. Figgins gave a bright description of the situation relating to the
image of the teacher in the American cinema of the beginning of the 1990s: “an exceptional teacher
in exceptional situations” (Burbach & Figgins, 1993: 69) who sometimes succeeds without having
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the necessary professional qualifications or experience. D. Hill added a film image of the teacher-
clown to this (Hill, 1995). P. Farber and G. Holm had similar findings.

Contrary to R. Edelman who is convinced that the images of teachers contained a
dominating sentimental positive basis (Edelman, 1983: 28), T. Brown believes that fairy-tale stories
about teachers-magicians and self-sacrificing idealists significantly lost their positions at the turn of
the 19" and 20" centuries.

By the beginning of the 21 century this idealized version of education quite rarely appears
in media images since teachers were shown not only as heroes and/or victims but also as liars,
loafers, and incompetent people unwilling to face new challenges and even using drugs. Teachers
on the screen now fall under the influence of politicians, demanding parents; cultural, religious and
racial differences, cuts in funding and have to focus on acute social problems (unemployment;
gender, religious and racial conflicts, etc.) (Brown, 2015).

The image of the teacher in the Western cinematography in the context of sexuality
Heterosexual risks on the screen

Very often heterosexual risks on the Western screens lie in wait for teachers of secondary
and high school. Usually, it is referred to situations of real and false seduction. In this respect both
teachers and students can be shown as heterosexual seducers. The drama Risky Business (Les
risques du metier, France, 1967) is one of bright examples of false sexual seduction / contact. Here
a provincial teacher became a victim of false accusation of sexual harassment of three school
students under age. The film was shown on the Soviet screen, regardless of such a “slippery”
narrative, because none of the students’ dreams had been visualized. The film Risky Business
stirred mush debate in France (Travers, 2002), whereas in the USSR the film did not arouse much
interest: taking into account the strict rules of that time, the Soviet audience perceived the French
plot as something exotic...

Three years later the same French film maker André Cayatte created another drama — To
Die of Love (Mourir d'aimer, France-Italy, 1970). At the present time the age of consent in liberal
France is 15. But in the 1960s the morality was much severer and when, according to the film plot a
32-year-old teacher had sexual relations with a 17-year-old bearded senior school student (their
feeling were mutual), his parents accused the young woman of seducing their under-age son and
actually sent her to prison. This dramatic love story was shown with sympathy for the characters in
love (Weiler, 1972) and maybe that is why it was not shown on the Soviet screen.

But two years later in another drama — The First Night of Tranquility (La Prima notte di
quiete, France-ltaly, 1972), a lyceum teacher suffering from a permanent psychological crisis
maintains a romantic relationship with a beautiful senior student, soon after he learns that she has a
very jealous criminal lover. And this very jealousy becomes a serious threat to the teacher’s love
melancholy (Shepherd, 2008).

In the 1970s-1980s, the plots touching upon sexual relations between school teachers (to a
greater degree — female ones) and senior school students were very often created in a comic genre.
This was particularly characteristic of the Italian cinema (The Lyceum Student / La liceale, 1975;
The School Teacher / L'insegnante, 1975; Private Lessons / Lezioni private, 1975; The Mixed Class
/ Classe mista, Italy, 1976; Professor of Natural Sciences / La professoressa di scienze naturali,
1976; The High School Girl in the Class of Repeaters / La liceale nella classe dei ripetenti, 1978;
The School Teacher in College L'insegnante va in collegio, 1978; How to Seduce Your Teacher / La
liceale seduce i professori, 1979; The Repeating Student Winked at the Principal / La ripetente fa
I'occhietto al preside, 1980, etc.). There were also American films, for example, Loose Screws
(USA-Canada, 1985) which J.M. Anderson even called “a movie that understands teenage boys far
better than most of today’s output” (Anderson, 2010).
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At the turn of the 19" and 20" centuries and essentially in the 21 century, heterosexual
risks in teaching, on the one hand, shifted towards the age reduction of students, and on the other
hand, to a considerable degree began to resemble erotic thrillers.

The widely-known film Notes on a Scandal (UK, 2006) is about a love affair between a
female teacher and her 15-year-old school student. The film makers stress that “when the child is a
male, there may be more at work than simple victimization by an adult” (Berardinelli, 2006).
However, R. Stein rightly points out that “forbidden sex is merely a come-on, not the substance of
this superlative British drama ... it insightfully explores the unpredictability of human behavior”
(Stein, 2006).

On the other hand, a Spanish television series Physics or Chemistry (Fisica o quimica,
Spain, 2008-2011) treats a love affair between a teacher and a senior student as a norm (the media
text does not disapprove of the teacher’s taking drugs and free-and-easy sexual relations of school
students either).

The topic of students’ sexual harassment/seduction of teachers is sublimated in the films
Notes on a Scandal (UK, 2006) and Physics or Chemistry (Fisica o quimica, Spain, 2008-2011).

In the film Daydream Nation (Canada, 2010) a senior girl-student obtrusively seduces her
teacher (Schwartz, 2005). And in the movie Devil in the Flesh (USA, 1998) a girl student firstly
kills several people, then aggressively and uncompromisingly attempts to conquer the teacher’s
heart and body. This stereotyped erotic thriller was ridiculed by American critics (Weinberg, 2004).
A similar story of a beautiful 17-year-old student and her cruel sexual harassment of the teacher was
shown in the film The Perfect Teacher (Canada, 2010). The authors of the movie Gross Misconduct
(Australia, 1993) created a more intricate plot: a good-looking student seduces a married professor
named Thorne, but afterwards, being an obedient daughter of her father, the university dean, she
accuses the professor of a rape. One would think that the plot is far from being original. But it turns
out in the end that it was the student’s father... who had raped his daughter...

Needless to say, the screen also shows the reverse side of the medal, when teachers initiate
sexual relations with students. For instance, in the film Foxfire (USA, 1996) a vulgar biology
teacher bothers college girl-students who beat him savagely for that. The thriller A Teacher (USA,
2013) is based on the domination of a female teacher who had a sexual relation with a senior school
student. The viewers’ reaction on the movie in the USA was more than restrained (Linden, 2013,;
Rooney, 2013), and some media critics found it “troubling to watch such an episode unfold in an
amoral vacuum, where the only reason to stop is the fear of getting caught” (Debruge, 2013). In the
comedy That’s My Boy (USA, 2012) this “moral vacuum” becomes grotesque: here a pretty-looking
teacher openly seduces a school student who is about 13 or 14, afterwards she is sentenced to 30
year’s imprisonment for the offence. The authors of the text do not disapprove of the situation, on
the contrary, they rather sympathize with the eccentric love couple.

Other films on similar topics are: School for Love (USA) / Sweet Sixteen (UK) (Futures
vedettes, France, 1955); Don’t Let the Mustard Go Up Your Nose (La moutarde me monte au nez,
France, 1974); High School (Les diplémés du dernier rang, France, 1982); My Tutor (USA, 1983);
The Substitute (USA, 1993); My Teacher's Wife (USA, 1995); Love Lessons (Lust och fagring
stor, Sweden, 1995); Tina and the Professor (USA, 1995); Election (USA, 1999); Elegy (USA,
2007); Death of a Schoolgirl (Tod einer Schulerin, Germany, 2010); Pound of Flesh (USA, 2010);
Love Is the Perfect Crime (L'amour est un crime parfait, France, 2013).

Risks of different sexual orientations or gender identities
Lesbian Risks

The German melodrama Girls in Uniform (Madchen in Uniform, Germany, 1931) is
considered to be the first film in the world’s cinematography that risked showing a mutual lesbian
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attraction between a boarding-school teacher and a senior girl-student. Though the authors made it
clear that the characters’ relations would not go far than exchanging gentle touches and a shy Kkiss,
the film faced severe censorship criticism (Schwartz, 2003; Tatulescu, 2011). At the end of the
1950s, a color remake of the film was released (Madchen in Uniform, Germany-France, 1958) with
young R. Schneider starring in the movie. This version did not provoke any problems with the
censorship.

In 1930, there was adopted The Motion Picture Production Code of 1930 / Hays Code
(MPPC, 1930) that provided moral guidelines for motion pictures produced for a public audience in
the United States. It was officially approved of by the Motion Picture Association of America. All
American film studios and cinemas had to follow this unofficial moral code. Thus, The USA
censorship in the 1930s was stricter than in the Weimar Republic. That is why W. Wyler trying to
adapt a provocative play by L. Hellman about two female school teachers and friends to the screen
preferred to replace lesbian love with heterosexual love in the film These Three (USA, 1936) (in the
context of a traditional love triangle) (Wallace, 2009).

V.S. Kolodyazhnaya claimed that the film makers needed such a plot “to show disgusting
morals of a tiny American town... Wyler skillfully portrayed the stuffy provincial life, gossip and
malice disguised behind a mask of hypocrisy. The image of the girl-gossip spoilt by bourgeois
education was also good (Kolodyazhnaya, 1975: 23). However, W. Wyler and L. Hellman managed
to take revenge at the beginning of more liberal 1960s in the second screen version of the play
named The Children's Hour (1961) which showed lesbian love (though, one-sided) openly
(Crowther, 1962; Goyette, 1996; Levy, 2011; Schwartz, 2014).

L. Wallace reasonably argues that the release of The Children's Hour practically coincided
with the wave of non-official ignoring the Hays Code by the American film industry (MPPC, 1930).
As early as in 1956, the prohibitions on showing prostitution, racial amalgamation and taking drugs
in films were abolished in the USA. In 1961, under the pressure of Hollywood producers (including
brothers Morrish, co-producers of The Children's Hour) it was officially recorded that in conformity
with the culture and morality of the time homosexualism and other sexual deviations were allowed
be shown (Wallace, 2009: 20-21). Thus, since the 1960s the Hays Code began to weaken, and in
1967 was finally lifted.

A French drama Private Lessons (Cours prive’, France, 1986) by P. Granier-Deferre shows
lesbian relations between a pretty teacher of a private lyceum and a senior student-nymphet: a sex-
appealing teacher did not only have a risky relation with her girl-student but also willingly joined an
orgy arranged by senior students in one of rich villas. The authors remained impartial and told the
story without moralizing or disapproving of their characters (Gauthier, 1996).

In the free atmosphere of the 21 century allowing for sexual minority rights the story of a
love affair (naturally, far from being platonic) between a woman-teacher and her girl-student shown
in a melodrama Loving Annabelle (USA, 2006) was accepted by the audience as a social norm.

Other films on similar topics are: Olivia (France, 1951), When Night Is Falling (Canada,
1995).

Gay Risks

For many years the Western cinematograph avoided the topic of teachers’ homosexuality. A
bitter and rather provoking sex-gay-comedy Taxi to the Toilet (Taxi Zum Klo, FRG, 1981) was one
of the first movies (Anderson, 2017) where the main character could afford to utter such a phrase:
“You see, I like men, [ am 30 and I am a teacher by profession...But I radically separate my job
from my personal life and enjoyment”.

While in the film Taxi to the Toilet the teacher did not bother his students indeed, the
homosexuality of the teacher in the movie A Country Teacher (Venkovsky ucitel, Czechia —
Germany-France, 2008) is directed at a village teenager, whereas in a cruel retro-drama Song for a
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Raggy Boy (Ireland-UK-Denmark-Spain, 2003) a teenager from a reformatory boarding school falls
victim to sexual violence by a teacher-priest. To the credit of the authors of the film, such violence
(as well as violence in general) is categorically condemned here. But the tolerant authors of the
drama Private Lessons (France-Belgium, 2008) went a step further: according to the plot, a home
teacher beguiled his student into a bisexual party with his intellectual friends; but this was shown
with permissiveness.

A Hollywood comedy In and Out (USA, 1997) became best known in the same context. It
made school “gay issues innocuous and funny and more acceptable to a broader audience”
(Guthmann, 1997). R. Ebert is of the same opinion: In and Out is a light-hearted, PG-13 rated
comedy about homosexuality, so innocuous you can easily imagine it spinning off into a sitcom”
(Ebert, 1997). As well as some other American media critics who approved of the school teacher’s
decision to publicly confess in their non-heterosexual orientation (Laforest, 2002; Howe, 1997;
Schwarzbaum, 1997).

S.V. Kudryavtsev is also right saying that “this unpretentious comedy still has serious
pretentions in the attempt to please political correctness not only to rehabilitate the sexual minorities
(who in such a way may soon turn into majority!), who used to be condemned or humorously
presented in the Hollywood cinema. The film by F. Oz contains an appeal to honest citizens from
the screen (what if somebody in the cinema hall — there is no telling what could happen — has
enough courage) to openly confess their homosexual orientation. No doubt, there is nothing wrong
about it, since that perfectly complies with the current trend in the mainstream when the largest film
companies began to shoot films about gays and their production started to meet great success”
(Kudryavtsev, 2008).

The image of the teacher in the Western cinematograph in the context of choosing between
the truth and lies as a priority

It goes without saying that the struggle between good and evil goes hand in hand with both
the sexual-pedagogical film topics and the topic of screen violence in school, university classrooms
and corridors. But in some films it is the topic of lies that comes to the forefront. A classic drama
The Prime of Miss Jean Brodie (1969) shows a charismatic British teacher propagating in the ideas
of B. Mussolini and F. Franco the classroom, blights the lives of her students by inculcating false
romantic ideas in her students’ minds (Kehr, 2012).

A caustic film Election (USA, 1999) tells about a teacher who struggles with a dishonest and
cunning A-student aiming to become head of the school students’ council. Having appreciated the
vicious satire, American critics considered the film was a kind of parable about the American voting
system in general (Ebert, 1999; Schwarzbaum, 1999).

The first part of a school drama The Emperor's Club (USA, 2002) is a typical example of a
standard film story about outstanding teachers whose knowledge, honesty, selflessness and
authority turn a difficult and ordinary class into a creative team of “pupils of science” (Ebert, 2002;
LaSalle, 2002). But this drama about a history teacher turns out to be double-bottomed: the honest
teacher, whose role was brilliantly played by Kevin Kline, appears to be capable of concealing the
truth and a compromise lie, and that looks quite realistic, and at the same time he breaks the
sustainable stereotypes of Blackboard Jungle and To Sir, with Love...

A drama Monsieur Lazhar (Canada, 2011) shows a more complicated and controversial
situation with truth and falsehood. According to the plot, a well-bred refugee from an Arab country
arrives in Canada, pretends to be a teacher, gets a job in a school and in as little as a couple of
weeks demonstrates not only pedagogical skills but also a talent for a psychological approach to
school students. On the whole, the film raises major issues of responsibility in the teaching
profession and disputable codes of conduct that do not allow the teacher to even touch a pupil
(Farber, 2012; Rea, 2012; Williams, 2012).
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The topic of lies culminates in the movie World's Greatest Dad (USA, 2009): a school
teacher (also an unlucky writer) after a sudden death of his son — a mediocre pupil with a primitive
inner world — writes and publishes a phony suicide note and a “secret” diary on his son’s behalf that
soon becomes a bestseller.

Other films on similar topics are: These Three (USA, 1936); The Children's Hour (USA,
1961); Risky Business (Les risques du métier, France, 1967); The Schoolteacher Dances ... with the
Whole Class (L'insegnante balla... con tutta la classe, Italy, 1979); Gross Misconduct (Australia,
1993); Confessions of a Sorority Girl (USA, 1994); In and Out (USA, 1997); Apt Pupil (USA-
Canada-France, 1997); Physics or Chemistry (Fisica o quimica, Spain, 2008-2011); Evilenko
(Evilenko, Italy, 2004); In the House (Dans la maison, France, 2012); Dismissed (USA, 2017); The
Student (USA, 2017).

The image of the teacher in the Western cinematograph in the context of violence
The teacher as a fighter against violence and its victim

Media violence at school and university has long been attracting Western film makers, and
there are some reasons for it — every year mass media report on dozens of such cases, especially in
the USA where firearms are available for many people.

An American drama The Blackboard Jungle (USA, 1955) is one of the most noticeable films
on this topic: an idealist teacher is assigned to a class of children from disadvantaged families. The
atmosphere is tense: an impudent senior student attempts to rape a teacher in the library; a gang of
pupils attack a new teacher in an alley...

It is possible to agree with a viewpoint of B. Crowther: the classroom in the film resembles a
massacre or a battlefield, and the plot itself touches “a problem of great contemporary concern”
(Crowther, 1955). Just remember the scene when a pupil with a knife attacks the teacher at the
blackboard. “But the manner in which the teacher eventually gains the respect of his whole class is
simply by disarming the toughest hoodlum. This seems a bitter and superficial solution for the
problem at hand” (Crowther, 1955).

When making a retrospective analysis of The Blackboard Jungle American film experts of
the 21% century conclude that the film was a hit in 1955 because it was the first mainstream film
about the juvenile delinquency in schools, but nowadays it has become “a relic of Eisenhower
dinosaurs” and a pious lecture, false and psychologically unconvincing, though created with good
intentions to tell about the nobility of the teaching profession (Newman, 2006; Schwartz, 2005).

In 1967, there was released a sentimental variant of The Blackboard Jungle entitled To Sir,
with Love (UK, 1967). A special piquancy was added to the situation by the fact that for the first
time in the mainstream film the teacher’s role was played by an Afro-American actor (it was the
very S. Poitier who had played a talented pupil in The Blackboard Jungle, the teacher’s ally). The
class was neither very easy nor very difficult (wild scenes of violence are practically absent in the
film): the teacher very soon conquers the minds and hearts of his unmanageable students (Crowther,
1967; Kuipers, 2011). Such a light pedagogical storyline was continued in the film Conrack (USA,
1974) where the “glaze of sentimentality sugared” much of the story about the selflessness of the
teaching profession that overcomes all the obstacles in its way (Sayer, 1974).

Another remake of The Blackboard Jungle was a hard thriller called Class of 1984 (Canada,
1982) where students went totally out of control and schools turned into combat zones and places
for illicit drug trade. And the teacher had to take up arms. F. Vasquez calls Class of 1984 prophetic,
though, in our opinion, The Blackboard Jungle was even more prophetic...

The Principal (1987) showed a similar situation: the main character was assigned to be the
principal of the worst crime-ridden high school. Supposedly, not every viewer will believe that “a
strong personality (especially in a state of apathy, turning into depression) is quite capable of
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getting the upper hand when a passive majority cowardly throws up the game” (Nefedov, 2012).
But on the other hand, one can agree that The Principal (1987) “presents a vivid description of
“charms” hidden in the “school jungle” (drug selling business, fights, knifing — in other words, a
super package!). Such an extreme case enables the authors to illustrate the key principle for the
national school system: not only individuals but the whole educational institution — part of the town
— was intentionally neglected, pushed to the margins of society where there are no laws and
possibilities” (Nefedov, 2012).

Another story on a similar topic was told in the drama Lean on Me (USA, 1989) where an
Afro-American principal skillfully cleans up a drug- and crime-ridden high school. American film
critics did not appreciate the story and accused the authors of “rather glossy and simplistic treatment
of a serious dilemma in the public school system” (Galbraith, 1989). R. Ebert was also harsh and
wrote that the film propagandized a combination of Dirty Harry and Billy Jack in the image of the
principle that enforces the law very often through violence (Ebert, 1989).

The movie Stand and Deliver (USA, 1988) is characterized by similar pathos: a tough and
inspiring math teacher helps his students live up to their full potential and succeed despite the local
hooligans. The film lacks the luxury of Hollywood and the greater part of dialogues in the film is in
Spanish that is quite unusual (MacKay, 1999). The majority of Los Angeles high school students
speak Spanish. The characters of the drama look realistic, in the critics’ opinion (MacKay, 1999;
Ebert, 1988).

A drama Dangerous Minds (USA, 1995) tells about a pretty-looking teacher (M. Pfeiffer)
who is also trying to cope with an unmanageable and aggressive class. K. McManus writes
ironically about the plot of the film: “the sweet story turns stickygooey, however, as writer Ronald
Bass sprinkles the script with saccharine lines” (McManus, 1995) when one of her high schoolers
whines addressing the teacher: “But you can't leave us”... American film experts accused the movie
of “naiveté to the idea of knowledge” (“Open yourself to literature and the world will be yours!”)
(Gleiberman, 1995).

In our opinion, R. Ebert rightly notes that the film tells “another one of those uplifting
parables in which the dedicated teacher takes on a schoolroom full of rebellious malcontents, and
wins them over with an unorthodox approach” (Ebert, 1995). Can the students read and write? Are
they able to compete successfully in the job market? R. Ebert answers all these rhetoric questions
with sarcasm: “An educational system that has brought them to the point we observe in the first
classroom scene has already failed them so miserably that all of Miss Johnson’s karate lessons are
not going to be much help ” (Ebert, 1995). Dangerous Minds is optimistic, indeed: “But by
semester’s end they are explicating Bob Dylan’s songs and Dylan Thomas’s poems and generally
behaving like aspiring collegians (Guthmann, 1995).

Another example of pedagogical selflessness is shown in the film Freedom Writers (USA-
Germany, 2007). Though the movie is based on a real story, it is noticeable that the actors playing
the students look much older than their characters are supposed to be, and due to the teacher’s talent
they “transform almost overnight from surly troublemakers to eager learners” (Macdonald, 2007;
Mathews, 2007).

Another drama One Eight Seven (USA, 1997) is much harder: a disillusioned Afro-
American teacher who has a very sad experience (one of his students stabbed him and wounded him
severely) decides to kill a juvenile delinquent in order to restore discipline in the class. Though the
film does not idealize the school life, it was regarded very skeptically by American film critics.
They raise logical questions: should teachers be so dedicated to their profession and agree to risk
their lives every day for educating the students whose only aim is the humiliation of teachers?

And one more thing: the teacher is shown as a noble personality, but his actions prove that
he is just a little better than the local bandits (Rhodes, 1997; Cavagna, 1999; Ebert, 1997).

If in the film One Eight Seven the teacher perishes when playing “Russian roulette” with his
students, the woman-teacher from the German movie The Teacher (Die Lehrerin, Germany, 2011)
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iIs more fortunate: though she gets a serious wound from the shot of her pupil she survives
(Festenberg, 2011).

Another movie Skirt Day (La journee de la jupe, France-Belgium, 2008) reveals a conflict
between a teacher and aggressive students in a most dramatic key. Traditionally, Western films
about school used to follow strict ideological plotlines (on the one hand, there was a liberal
approach — when wonderful teachers performed miracles with their aggressive classes; and on the
other hand, there was a conservative-reactionary approach — when angry teachers did not hesitate to
use violence in order to restore discipline in the classroom). But in Skirt Day (La journee de la jupe,
France-Belgium, 2008) one can see a shocked teacher aiming a revolver at her rude students, some
of them are bandits and drug dealers. And this is an example of political satire exposing, sometimes
unconvincingly, major problems of contemporary France — social, sexual, racial, cultural and
religious (Bitel, 2010; Buckle, 2010).

One may agree that it looks like “something between E. Ryazanov’s Dear Yelena
Sergeevna” and popular anti-teenagers farcical plays of the 1980s such as Class of 1984 (but with
an adjustment that the generation gap is aggravated by an ethnic conflict). ... There are better films
concerning topical issues of contemporary education ..., but they do not say about the main
problem — one can raise non-educated delinquents’ awareness in European culture only at gunpoint
(Volobuev, 2009).

Scientists from the University of California performed an experiment in April, 1967: high
school history teacher R. Jones wanted to prove in the classroom that the fascism threat had not
vanished but still exists in everybody. Instead of lessons he offered his students to play in a German
school of the Nazi time. Very soon a lot of students got used to neo-Nazi ideas and rules of conduct
(Martinez-Salanova, 2010, p. 58; Shiyanov, 2008).

The action of the film The Wave (Die Welle, Germany, 2008) takes place in a German
school of the 21% century. The experiment convincingly showed that Nazism — from its symbols to
ideas and strong-arm methods — can easily grip the weak minds of senior school students. But,
certainly, the aim of the film is not only to warn the audience against the possible danger, but also
to look into human nature and see how easily one can establish conditions (that are especially
attractive for the weak, the powerless and the loveless) for people to feel invested with a special
mission and authority of the “high caste” (Urban, 2009; Bradshaw, 2008; Solovyov, 2012).

Since the beginning of the 1980s a whole series of films about school and university (in
many cases based on real facts) appeared on Western screens: Slaughter High (UK-USA, 1986),
Demolition High (USA, 1996), Duck! The Carbine High Massacre (USA, 1999), Murder 101:
College Can Be Murder (USA, 2007), April Showers (USA, 2009), Polytechnic (Polytechnique,
Canada, 2009), F. (UK, 2010); Hello Herman (USA, 2012) and others. In these films schools and
universities become scenes of massacre: a negative character (usually a senior school student or a
university student) shoots students and teachers.

Other films on similar topics are: Unman (UK, 1971), Class of Nuke 'Em High (USA, 1986),
The Chocolate War (USA, 1988), Hell High (USA, 1989), Class of Nuke 'Em High Part II:
Subhumanoid Meltdown (USA, 1991), The Substitute (USA, 1993), Class of Nuke 'Em High Part
3: The Good, the Bad and the Subhumanoid (USA, 1995), High School High (USA, 1996),
Teaching Mrs. Tingle (USA, 1999), Terror at Baxter U (USA, 2003), Shackles (USA, 2005), The
Ron Clark Story (USA-Canada, 2006), School of Horror (USA, 2007), Fist Fight (USA, 2017),
Dismissed (USA, 2017), The Student (USA, 2017) and others.

The teacher as a criminal and a killer

A teacher as a threat to people around — isn’t it a good idea for a film story? Such a story
was told in Tony Richardson’s dark drama Mademoiselle (UK-France, 1966) with brilliant Jeanne
Moreau playing a guileful and sophisticated furious teacher. R. Ebert called this film “murky,
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disjointed and unbearably tedious” (Ebert, 1967), whereas V. Baer called the movie — “an allegory
of the nightmare of human existence” (Baer, 1967).

A charismatic character of Helen Mirren from the film Teaching Mrs. Tingle (USA, 1999)
like the teacher in the film Dear Yelena Sergeevna is almost ready to kill her intrusive and impudent
school students who come to her house quite unexpectedly. In this regard, M. LaSalle and D. Howe
rightly remarked that H. Mirren is too good for such a “spiteful and shallow” script (LaSalle, 1999;
Howe, 1999) in which senior school students attempt to blackmail their strict and cruel teacher.

Yet again, famous Woody Allen directed a criminal drama Irrational Man (USA, 2015) —an
ironical fantasy on the topic “Crime and Punishment” by F.M. Dostoevsky. According to the plot a
university professor who enters into a relationship with a student decides to kill one bad man with
impunity. We see “a laboratory and simplified situation fulfilling all the criteria of trustworthy
authenticity but as if put under a magnifying glass to convince the viewers that the experiment is
pure” (Tsyrkun, 2015).

Here “W. Allen is a little more straightforward than usual: apart from the fact that the
protagonist professionally quotes Sartre and Kierkegaard, he reads “Crime and Punishment” to
tatters. The author also changes his traditional sources of inspiration — instead of his favourite
Ingmar Bergman he cites from A. Hitchcock’s “Strangers on a Train” in the final episode.
Everything would be fine, but the fans of the film director will easily notice that the characters raise
a distinct irritation (which is quite understandable) instead of the usual ironical sympathy”
(Zabaluev, 2015).

A thriller Love Is the Perfect Crime (L'amour est un crime parfait, France, 2013) shows
another kind of a criminal intellectual teacher. Here the authors mix love with blood, the university
professor has a reputation of a womanizer but “it iS not the occurrence but its consequences that are
worth mentioning; the film focuses on an original protagonist — a man disillusioned in his own
writing talent, carrying the load of thousands of childhood complexes, suffering from a bunch of
weird deviations, rapidly rolling to the edge of his life” (Ukhov, 2014).

But the most terrible monster — a school teacher — is described in the drama Evilenko (Italy,
2004). Malcolm McDowell’s experience in playing villains of different kinds enabled him to create
a rather convincing image of a merciless teacher-Kkiller. The film is based on a real story of the serial
killer — A. Chikatilo. Alas, the movie is deprived of convincing dramatic composition though the
press noted M. McDowell for his excellent acting (Weinberg, 2006).

Other films on similar topics are: Night School (USA, 1981), Hell High (USA, 1989), Class
of 1999 (USA, 1990), Matilda (USA, 1996), Dead Students Society (USA, 1998), The Substitute
(Vikaren, Denmark, 2007); Love Is the Perfect Crime (L'amour est un crime parfait, France, 2013),
Killer Coach (USA, 2016) and others.

Cinematography stereotypes in Western films about school and university teachers

A comparative analysis of plots, characters and ideology of Western films about school and
university teachers leads to the conclusion that their media stereotypes have substantial similarity. A
content analysis of the films enables to present their basic plot schemes as follows.

Some examples of film structures of Western dramas about school and university teachers

Title of the film: Risky Business / Les risques du metier. France, 1967. Director: André
Cayatte.

Historical period, the place of action: in the mid-1990s, France, a provincial town school.

Furnishings, household items: an ordinary provincial school with plain furniture, modest
houses and domestic implements of teachers.

Methods of reality representation: realistic description of teachers’ and pupils’ life.
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Genre variant of event representation: a provincial school in a small French town — a typical
education institution where children from different backgrounds study. A married couple — Jean and
Suzanne work there as teachers.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: the teacher is a positive character; he is a good specialist, wearing a formal suit. He is
artistic, eloquent, has a pleasant voice. The negative characters (figuratively speaking) are three 14-
year-old school students.

Significant change in the characters’ life: for various reasons (unanswered love for the
teacher, a desire to conceal a love affair with an 18-year-old youth, an ambition to vary their life)
three girl students accuse their school teacher of sexual harassment.

Arising problem: the reputation and the position of the positive character are at threat.

Search for solution: Jean and his wife fight against false accusations.

Solution to the problem: exposing of the students’ lies, back to normalcy.

Title of the film: Private Lessons / Cours prive’. France, 1986. Director: Pierre Granier-
Deferre.

Historical period, the place of action: the 1980-s, France, urban area, a private lyceum.

Furnishings, household items: a private lyceum, modern classrooms, the principal’s study, a
photo laboratory, comfortable flats of teachers and students from affluent families.

Methods of reality representation: realistic description of teachers’ and pupils’ life.

Genre variant of event representation: a private lyceum — a modern, well-equipped
education institution; a young attractive teacher teaches history, the principal’s love for her is
undivided.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: unlike many other films about school there are no positive characters in the film in the
traditional meaning. By all appearances, the main character is a bright personality who is good at
her subject. But gradually it turns out that she is far from the classical ideal of a school teacher. And
the principal only initially seems demanding and just... There is no strict division between the
social and financial status of the characters. The teachers’ clothes are quite formal, though it does
not prevent the main character from highlighting her sexual attraction. Most teachers’ speech is
expressive, their voices are pleasant.

Significant change in the characters’ life: one day all the teachers get envelopes with photos
of an orgy of senior school students and some young woman involved. Though her face is cut off in
the photo, the history teacher falls under suspicion, but she insists that she has nothing to do with
the photo in a talk with the principal.

Arising problem: the reputation and the position of the main character are at threat. (She is
unlikely to be prosecuted as the age of consent in France is 15).

Search for solution: the main character suspects one of the senior students of blackmail,
with whom she had a short lesbian liaison, but soon it becomes clear that it was the principal of the
lyceum who ... sent the provocative photos.

Solution to the problem: the principal and the teacher have a highly emotional talk, the
teacher tells him openly about her venturous sexual relations, but having abandoned all hope for
genuine mutual love he commits suicide.

Title of the film: One Eight Seven. USA, 1997. Director: Kevin Reynolds.

Historical period, the place of action: the end of the 20" century, USA; urban area, a school
full of children from risk-group families.

Furnishings, household items: a neglected detached school; the living conditions of the
teachers are rather modest, most school students are very poor.

Methods of reality representation: realistic description of teachers’ and pupils’ life.
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Genre variant of event representation: the school is a filthy gloomy building with
intimidated and impudent, aggressive students who are armed with knives, guns, take drugs and use
rude language (when talking to each other and to their teachers).

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: the main positive character is an Afro-American teacher; he is intellectual, professional
and tries to teach his pupils humanist values. Negative characters (senior high school students) are
evil people, criminals. The characters differ from each other in their social and financial status. The
teachers’ clothes are mainly official. The positive character — the teacher is artistic, his voice is
pleasant. The negative characters — senior high school students wear whatever they wish, as a rule,
they are unattractive, vulgar, outrageous, often use swear words.

Significant change in the characters’ life: the teacher faces professional risks: aggressive
and rude senior school students’ behavior, real physical violence (at the beginning of the movie an
impudent student stabs him severely), sexual attack of one of senior girl-students, blackmail.

Arising problem: the reputation, the position, health and life of the main character are at
threat.

Search for solution: the teacher’s struggle with the negative characters.

Solution to the problem: extermination and “re-education” of some negative characters by
the teacher, death of the teacher in the final episode when the gang of the most negative senior high
school students offers him to play “Russian roulette™...

Some examples of film structures of Western melodramas about school and university
teachers

Title of the film: Girls in Uniform / Madchen in Uniform. France-Germany, 1958. Director:
Géza von Radvanyi.

Historical period, the place of action: in the mid-21% century, Germany, all-girls boarding
school.

Methods of reality representation: all-girls boarding school with plain functional furniture
and strict regulations; modest bedrooms of school students.

Methods of reality representation: realistic description of teachers’ and pupils’ life.

Genre variant of event representation: the all-girls boarding school is strictly regulated; the
rules regulate the girls’ lessons and life conditions. But the film focuses on the love affair of the
main characters instead of the educational process.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: positive characters are a beautiful and talented teacher — Elisabeth von Bernburg and a
pretty senior student — Manuela. The teachers’ and students’ outfits are very official. All the girls
wear a uniform. The positive characters are attractive and artistic; they eloguent and have pleasant
voices.

Significant change in the characters’ life: teacher Elisabeth von Bernburg responds to a
gentle love feeling of her student — Manuela.

Arising problem: the reputation and the position of the main character are at threat (the
authors of the movie repeat in every possible way that the lesbian motives do not go far than
kissing, and the whole storyline is presented very delicately).

Search for solution: the schoolmistress attempts to “restore order” in the school.

Solution to the problem: after Manuela’s attempt to commit suicide the teacher has to leave
the school.

It must be also noted that the color melodrama Girls in Uniform (1958) was preceded by a
black-and-white film with the same name — Girls in Uniform (M&dchen in Uniform, Germany,
1931) directed by Leontine Sagan and based on the novel and play “Yesterday and Today” by
Christa Winsloe.
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The action in the 1931 version took place on the eve of World War | in a boarding school for
officers’ daughters. It is interesting that the actresses (Dorothea Wieck and Hertha Thiele) who
played the teacher and her 14-year-old school student were the same age: they both were 23. Girls
in Uniform (1931) is considered to be the first movie with lesbian motives in the world’s
cinematography (Nour, 2017). After Hitler took power in Germany this scandalous melodrama was
banned.

Title of the film: The Children's Hour. USA, 1961. Director: William Wyler.

Historical period, the place of action: beginning of the 1960s, USA, province, a private all-
girls boarding school.

Furnishings, household items: a private boarding school for girls; modest buildings and
domestic implements of teachers; a rich house of one of the girls.

Methods of reality representation: realistic description of teachers’ and pupils’ life.

Genre variant of event representation: a private all-girls boarding school established by two
young friends and talented teachers. It is light, clean and cozy here; the atmosphere in the school is
almost as comfortable as at home. But the film focuses on the love affair of the main characters
instead of the educational process.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: positive characters are pretty school teachers devoted to their profession; negative
characters are an ill-natured student-scandalmonger and her rich grandmother. Slim teachers wear
formal dresses; the girls’ dresses are also very strict. The teachers are attractive and their speech is
pleasant. The student-scandalmonger, on the contrary, is quite plain and her voice is unpleasant.

Significant change in the characters’ life: The student spreads gossip about her teachers’
lesbian liaison.

Arising problem: the reputation of the teachers’ is at threat.

Search for solution: the positive characters fight against the rumors but the parents believe
the gossip is true and take their girls from the school.

Solution to the problem: the cunning school student was found out in the lie, but it also
turned out that one of the teachers was secretly in love with her colleague: feeling frustrated she
commits suicide...

It is interesting to note that The Children's Hour (1961) is a remake of W. Wyler’s
melodrama These Three (1936) also based on L. Hellman’s play. A comparative analysis of these
two versions shows that the American censorship eased by the beginning of the 1960s thus allowing
the authors to openly accentuate the theme of suicide in the context of leshian love, whereas the
film of 1936 used to have a happy end and the student’s gossip turned to be absolutely false.

Title of the film: The First Night of Tranquility / La Prima notte di quiete. France-Italy,
1972. Director: Valerio Zurlini.

Historical period, the place of action: the beginning of the 1970s, Italy; urban area, lyceum
corridors and classrooms, the principal’s office, apartments.

Furnishings, household items: a lyceum with simple functional furniture; a poor flat and
household of the lyceum teacher, a luxurious flat of the local businessman.

Methods of reality representation: realistic description of the characters’ life.

Genre variant of event representation: the lyceum is an ancient seat of learning with long
traditions. But the film focuses on the love affair instead of the educational process.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: the positive character — a lyceum teacher, a miserable intellectual in a deep depression; the
negative character is a local businessman, a criminal. There is a striking difference in the financial
status of the characters. The teacher’s clothes are exaggeratedly careless. The speech of the
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literature teacher is naturally exquisite and expressive. He is artistic and possesses a pleasant voice.
The appearance and the speech of the negative character are rather unpleasant.

Significant change in the characters’ life: the teacher begins a romantic relationship with a
19-year-old student (though he had a love affair with a woman of his age before).

Arising problem: the health and life of the teacher are at threat because of the jealous former
lover of the student (the local businessman).

Search for solution: the teacher tries to defend his right on love and even fights with the
businessman.

Solution to the problem: lovers decide to leave the city; the student leaves first, but the
teacher delays and dies in a car crash.

Some examples of film structures of Western comedies about school and university teachers

Title of the film: School for Love (USA), Sweet Sixteen (UK) / Futures vedettes. France,
1955. Director: Marc Allegret. Lyric comedy.

Historical period, the place of action: in the mid-1950s, Vienna, a music conservatory.

Furnishings, household items: a music conservatory with functional furniture; comfortable
dwelling places and household items of the characters.

Methods of reality representation: a grotesque depiction of teachers’ and students’ life.

Genre variant of event representation: the conservatory is an ancient learning institution
with long traditions. But the film focuses on the love affair of the main characters instead of the
educational process.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: positive characters (students) are pretty-looking young girls from privileged families; the
negative character (professor) is a handsome man and a womanizer who is always ready to flirt with
any beautiful student. The teachers’ clothes are smart but official. The students’ clothes are also
without any frivolity. Both the teacher and the students are eloquent, artistic, having pleasant
voices. The negative character (professor) produces a favorable impression at first, but soon reveals
his light-minded nature.

Significant change in the characters’ life: a pretty-looking student fascinated by the
handsome professor falls in love with him.

Arising problem: the student’s worry free life is at threat.

Search for solution: the main female character learns from her friend, another student, that
her lover is a frivolous woman-chaser and gets upset.

Solution to the problem: students return to ordinary life after getting this bitter love
experience.

Title of the film: The School Marm on the Road to Adventure / Opettajatar seikkailee.
Finland, 1960. Director: Aarne Tarkas. Lyric comedy.

Historical period, the place of action: 1960, Finland, urban area, an isle in the Baltic Sea,
an all-girl gymnasium.

Furnishings, household items: a gymnasium for girls with spacious classrooms and the
necessary functional equipment, middle-class houses and household furnishing of the characters.

Methods of reality representation: quasi-realistic depiction of teachers’ and students’ life.

Genre variant of event representation: the gymnasium is a modern well-equipped
educational institution with strict teachers and neat girl students; according to the rules of the school
they are not allowed to often contact with boys of the same age.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: practically all the characters in the film are positive, though they have their own
peculiarities. The main character is a beautiful young teacher who is very uptight and highly
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professional. She is slim, her clothes are official. Her speech is impressive and exquisite, her
gestures are artistic, and her voice is pleasant. Another positive character — an artist is also slender,
hansome and has a pretty voice. School girls are also pretty-looking young girls, though they seem
to be too anxious to meet smart-looking young men.

Significant change in the characters’ life: the positive character — the young teacher faces a
professional challenge: during a hiking tour to a desert island in the Baltic Sea she falls behind her
school girls who went home on a boat, and has to spend the night ... in a tent with an artist; the fact,
in her opinion, may ruin her spotless reputation.

Arising problem: the moral character of the teacher is at threat.

Search for solution: the teacher attempts to defend her “blue-stocking” reputation.

Solution to the problem: as a result of various comic misunderstandings the teacher falls in
love with the artist, they are going to get married, and the teacher’s reputation of a woman in love
replaced her former “blue-stocking” reputation.

Title of the film: Teaching Mrs. Tingle. USA, 1999. Director: Kevin Williamson. Dark
Comedy.

Historical period, the place of action: the end of the 20™ century, USA, school, teacher’s
house.

Furnishings, household items: a modern school, corridors, classrooms; a solid two-story
house of history teacher Mrs. Tingle.

Methods of reality representation: a conventionally grotesque depiction of teachers’ and
students’ life.

Genre variant of event representation: the action begins in the school but soon is removed to
Mrs. Tingle’s comfortable middle-class house.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: the only negative character is Mrs. Tingle, a cruel and perfidious woman making no
concessions to her students (her values are authoritarianism, strict discipline and domination); the
positive (though, only nominally) characters are seniors. Mrs. Tingle’s style in clothes is very
official, but at home she wears casual and informal attires. The teacher speaks plain English and has
a harsh voice. The senior students follow the fashion standards of the 1990s.

Significant change in the characters’ life: Mrs. Tingle accuses the seniors of stealing the
examination questions. The students break in her house to convince her not to give them low
grades.

Here the plot of the film curiously coincides with the storyline of the Soviet movie Dear
Yelena Sergeevna (1988): senior students call on their teacher with almost similar intentions but in
the Soviet variant the teacher is a positive and a terribly naive character.

Arising problem: health and lives of all the characters (both the teacher and the seniors) are
in danger as they all fight fiercely.

Search for solution: seniors’ struggle with the teacher (blackmail, fight, attempted
suffocation, crossbow shooting, etc.).

Solution to the problem: the teacher is fired from the school, the other characters return to
normal life.

Some examples of film structures of Western thrillers or detectives about school and
university teachers

Title of the film: The Substitute. USA, 1993. Director: Martin Donovan.

Historical period, the place of action: the end of the 20" century, USA, schools in different
cities.
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Furnishings, household items: ordinary learning institutions with functional equipment;
middle-class dwelling conditions of teachers and students.

Methods of reality representation: in general, realistic but slightly grotesque.

Genre variant of event representation: the schools are modern educational institutions,
ordinary students from middle-class families. The teachers look quite normal at first sight too, but
the situation with one of the teachers turned out to be rather tangled.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: positive characters are school students and their parents; the negative character is a
middle-aged attractive teacher who skillfully conceals her crimes. There is a difference between the
social and financial status of the characters. The teachers’ clothes are official. The negative
character does not differ from her colleagues but then she reveals her aggressive nature.

Significant change in the characters’ life: having killed her husband and his mistress out of
jealousy she sets her house on fire, and then moves to a different city where she again begins to
work as a school teacher and seduces her senior school student. Growing suspicious, the student
learns about his teacher’s terrible past crimes from archive press. Another senior student attempts to
blackmail the teacher and she kills him...

Arising problem: health and life of the positive characters are in danger as the teacher is
ready to kill again to conceal her secret.

Search for solution: the senior school student who got into a mess wants to stop the
insidious teacher.

Solution to the problem: the negative character is unmasked and falls from the roof at the
end of the film, the positive characters return to the normal state of life. But the teacher who fell
from the roof vanishes without leaving a trace and soon begins to work as a school teacher in
another American town...

Title of the film: Devil in the Flesh. USA, 1998. Director: Steve Cohen.

Historical period, the place of action: the end of the 20" century, USA, urban area, school.

Furnishings, household items: an ordinary school with functional equipment, middle-class
houses and interiors.

Methods of reality representation: realistic description of teachers’ and students’ life.

Genre variant of event representation: the school is a modern learning institution with
ordinary students from middle-class families and seemingly ordinary teachers. But the relations
between one of the teachers and a pretty-looking senior girl student turn out rather dramatic.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: the positive character (a teacher) is an intelligent high-caliber professional; the negative
character (a senior girl student) — an evil creature who disguises her intentions up to a certain time,
the teacher becomes a victim of her sexual abuse. The characters belong to the same social and
financial status. The teacher’s clothes are official at work and casual at home. The teacher’s speech
is expressive and exquisite; he has artistic manners and a pleasant voice. The negative character —
the girl student at first pretends to be good but later shows her aggressive nature: visually, lexically
and physically.

Significant change in the characters’ life: the positive character (the teacher) suffers from
sexual harassment on the part of his aggressive senior high school student.

Arising problem: a) the teacher’s (and his beloved woman’s) reputation, position, health are
at threat.

Search for solution: the teacher struggles with the aggressive senior student who as it turned
out was a killer (she Kkilled her relatives).

Solution to the problem: the negative character is defeated and the positive characters return
to the usual state of life.
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Title of the film: Evilenko. Italy, 2004. Director and scriptwriter: David Grieco.

Historical period, the place of action: USSR, in the 1980-s, urban area, school.

Furnishings, household items: an ordinary Soviet school with functional furniture, simple
houses and interiors of teachers and students, town streets, offices.

Methods of reality representation: quasi-realistic.

Genre variant of event representation: the school is a typical building with ordinary school
students where a middle-aged teacher called Evilenko; his prototype was serial maniac-killer and a
pedophile A. Chikatilo (1936-1994).

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: positive characters — teachers and school students are presented only in outline; the greater
part of the screen time is given to the main negative character — teacher Evilenko who victimizes
minor school students. The film makers paid little attention to the appearance of the Soviet school
students of the 1980s: there are almost no students in pioneer scarfs in the classroom, the household
peculiarities of the Soviet life of that period are also presented carelessly and roughly. On the other
hand, the appearance and clothes of the negative character generally conform to the school reality of
that time though Evilenko’s physical appearance and voice produce a rather unpleasant impression.

Significant change in the characters’ life: negative character Evilenko starts with sexual
harassment of his girl student and finally commits multiple cruel murdering.

Arising problem: lives of many characters manic Evilenko is interested in are in danger.

Search for solution: militia officers try to track down the maniac.

Solution to the problem: the main villain is arrested.

Some examples of film structures of Western science fiction and horror films about school
and university teachers

Title of the film: Class of Nuke 'Em High. USA, 1986. Directors: Richard W. Haines and
Lloyd Kaufman.

Historical period, the place of action: the end of the 20" century, USA, high school in a
small town.

Furnishings, household items: a secondary school with functional equipment.

Methods of reality representation: conventional and grotesque.

Genre variant of event representation: the school is a dangerous place with frightened
teachers and aggressive school students-mutants (affected by radiation) armed and using drugs.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: the negative characters (senior school student-mutants) wear flashy clothes; they are
strong-built aggressive evil creatures who victimize teachers and school students. They use rude
language, their manners and gestures are expressive.

Significant change in the characters’ life: negative characters are planning to realize their
wicked inhuman designs.

Arising problem: health and lives of positive characters are in danger.

Search for solution: a high school rugby star struggles with invasive mutants.

Solution to the problem: the positive character defeats the evil forces and the school returns
to ordinary life.

Title of the film: Class of 1999. USA, 1990. Director: Mark L. Lester.

Historical period, the place of action: 1999, USA, high school.

Furnishings, household items: a secondary school with functional equipment.

Methods of reality representation: conventional and grotesque.

Genre variant of event representation: the school is a place with frightened teachers and
impudent aggressive school students.
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Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: at first glance, the positive characters are teachers-robots who can restore discipline within
minutes in the classroom. Their clothes are official. The negative characters are senior high school
students who are unwilling to study and behave properly; they use rude language and offensive
gestures. Though, there are a small number of positive characters among the high school students.

Significant change in the characters’ life: the teachers-robots face professional challenges:
unmannerly and insolent conduct of senior students.

Arising problem: the coexistence of teachers-robots and high school students is at threat.

Search for solution: the teachers-robots mercilessly fight with rebellious students.

Solution to the problem: the teachers-robots kill “bad” senior students; “good” senior
students kill the ruthless teachers-robots.

Title of the film: The Substitute / Vikaren, Denmark, 2007. Director: Ole Bornedal.

Historical period, the place of action: the 21% century, an ordinary secondary school.

Furnishings, household items: a secondary school with functional equipment, comfortable
houses of school students and their families.

Methods of reality representation: conventional and grotesque.

Genre variant of event representation: the school is a modern well-equipped learning
institution with highly-qualified teachers and neat students.

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: the positive characters are school students and their parents. They are good-looking, slim,
polite, well-bred and have pleasant voices. The negative character is the new teacher who at first
seems to be a very eccentric woman with incredible knowledge but later she reveals her aggressive
nature (both visual and lexical).

Significant change in the characters’ life: the negative character — the teacher-alien — is
planning to fulfill her artful design.

Arising problem: health and lives of positive characters — school students are at threat.

Search for solution: positive characters struggle with the cruel teacher-alien.

Solution to the problem: the alien is killed and the school returns to ordinary life.

Conclusions. The theme of education is popular in the world’s cinematography. The images
of teachers and students hold a special place in it. Hoping to attract as many viewers as possible the
cinematography naturally refers not to everyday routine education process but to “hot spots” of
teaching associated mainly with sex, lies and violence (in this regard falsehood is successfully
combined with narrative moves of violence and sex) in recent decades. Thus, the title of the French
film Risky Business / Les risques du metier (1967) reflects the key aspect of presenting the teacher’s
image in the media whose profession is undoubtedly associated with serious risks and challenges.

The review and analysis of 1300 Western films about school and university, study of more
than 7000 published materials (books, research articles and film reviews) on the declared topic have
enabled us to reveal the following basic types of teachers’ images in the Western cinematography:

— positive (super)hero (often a male, recently employed as a school teacher) who
reeducates an aggressive and disobedient class (Ayers, 1994; Beyerbach, 2005;
Beyerbach, 2005; Burbach & Figgins, 1993;  Considine, 1985;  Dalton, 2004;
Edelman, 1983; Farber & Holm, 1994; Farhi, 1999; Giroux, 1993; 1997; Joseph &
Burnaford, 1994; Reyes, & Rios, 2003; Ryan, 2008; Trier, 2000; 2001; Umphlett,
1984);

— a negative personage who hates students (in some cases, he/she can be even a robot-
Killer or an alien) (Joseph & Burnaford, 1994; Long, 1996; Ryan, 2008; Trier, 2000;
2001);
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— aloser / clown, outsider bored with his job (Bulman, 2005; Farber & Holm, 1994; Hill,
1995; Hinton, 1994; Joseph & Burnaford, 1994; Lafferty, 1945; Long, 1996;
McCullick, Belcher, Hardin & Hardin, 2003; Reynolds, 2007; 2009; 2014; 2015; Ryan,
2008; Trier, 2000; 2001; Umphlett, 1984);

— a bureaucrat-administrator (Joseph & Burnaford, 1994; Long, 1996; Ryan, 2008; Trier,
2000; 2001; Wells & Serman, 1998).

The teacher’s image on the Western screen has significantly transformed over time. The
self-censorship that existed practically till the 1960s did not allow film makers to touch upon such
radical aspects as violence, sex, obscene language, racial and religious problems in schools and
universities. But after the lifting of the Hays Code and the advent of the so-called sexual revolution
of the 1970s the Western screen began to successively exploit the topics forbidden before, thus
creating new horrifying narrative moves every year. On the other hand, the tendency for reflection
on the pedagogical mission and real professional challenges involved stills remains in the Western
cinematography.

Such hermeneutic analysis of Western audiovisual media texts about school and university
allowed the authors to integrate the structure of media stereotypes of school and university teachers
in films as follows:

Stereotype structure of Western films about school and university teachers

Historical period, the place of action: any time period, for the most part — the 20" and 21%
century: USA, UK, France, Italy, Germany and other countries; urban area, more rarely — the
countryside; school, university, educational institution of a different kind.

Furnishings, household items: ordinary learning institutions with simple functional
furniture; elite well-equipped education institutions; humble dwellings and household items of
teachers and students, rich houses and domestic implements of the administrative and management
personnel of educational institutions and wealthy students’ families; dorms; boarding school
buildings.

Genre: drama, melodrama, comedy, thriller, horror film, science fiction, synthesis of genres.

Methods of reality representation: realistic or conditional-grotesque (depending on the
genre) depiction of teachers’ and students’ life.

Genre variant of event representation: the school is an up-to-date well-equipped learning
institution with talented teachers and creative pupils, a cozy and comfortable democratic and
dynamic melting pot of nationalities and cultures (typical genres: drama, melodrama, lyric comedy,
more rarely, — thriller, and musical). The school is a filthy gloomy building with intimidated
teachers and impudent aggressive pupils who are often armed and take drugs (typical genres:
horror film, science fiction, thriller, more rarely, — drama and dark comedy).

Characters and their values, ideas, clothes, physique, vocabulary, facial expressions,
gestures: positive characters (teachers) — humanists, intelligent high-caliber professionals,
advocates of democratic ideals (sometimes such teachers fall victims to their guileful students’
various intrigues); negative characters (teachers) — evil creatures, disguised (up to a certain time)
maniacs: pedophiles, Killers, criminals who victimize their students. The characters often belong to
different social and financial status. The teachers commonly follow the formal office dress code,
though sometimes they prefer casual clothes. The positive characters (teachers) are in many cases
eloquent, artistic and have pleasant voices. The negative characters (teachers) initially do not differ
from their positive colleagues but sooner or later they reveal their aggressive nature, both visually
and lexically.

Significant change in the characters’ life: a) positive characters (teachers) face professional
challenges: the teaching staff and/or students’ parent disapprove of their creative ideas; aggressive,
rude and/or sexually oriented conduct of students; false accusations, blackmail on the part of
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students and/or colleagues, students’ parent; students’ and/or their friends’ violence; b) negative
characters (teachers) start to fulfill their insidious inhuman plans.

Arising problem: a) reputation, position, health and lives of positive characters — teachers
are at threat; b) reputation, health and lives of students are at threat.

Search for solution: positive characters (teachers) struggle with negative characters
(students, colleagues, etc.)

Solution to the problem: a) victory of positive characters — teachers; b) exposure, expulsion,
arrest, elimination of negative characters (students, teacher, etc.), school and university return to
ordinary life.
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1.3. Stereotypes of students’ images in the films about schools and universities

In this text, we address stereotypes of students’ images in movies on the topic of school and
university. As in our previous works (Fedorov, Levitskaya, Gorbatkova, 2017), we rely on
technologies developed by C. Bazalgette (Bazalgette, 1995), A. Silverblatt (Silverblatt, 2001: 80-
81), W.J. Potter (Potter, 2001) and U. Eco (Eco, 1998; 2005).

The material of our research is comprised of audiovisual media texts on the theme of school
and university. The main method is character analysis. To identify the main stereotypes of
characters, we have studied 1350 audiovisual media texts (feature films, TV series, music videos)
related to the subject of the school and university.

Researchers have repeatedly tackled the topic of stereotypical images of teenage images
(with emphasis on gender aspects) in media texts (Alvarez-Hernandez et al, 2015; Atkinson et al.,
2011; Bachen & lllouz, 1996; Behm-Morawitz & Mastro, 2008; Bleakley et al., 2008; Brown, et al.,
2005; Celestin, 2011; Cushion et al., 2011; Driesmans et al., 2016; Halffield, 2017; Halffield, 2017;
Jupp et al., 2011; Larken McCord, 2008; McDonald, 2008; O'Neill, 2016; Pai & Schryver, 2011;
Rufer, 2014; Santiago, 2013; Seif, 2017; Signorielli, 1997; Stern, 2005). In particular, it was noted
that the media of the second half of the XX century — the beginning of the 21st century portray
young people in an unbalanced way, that is, rather negatively than positively, and negative image
stereotypes (juvenile crime, alcohol/ drug addiction, etc.) lead to increased public fears, which do
not correspond to the real state of affairs. In doing so, Guardian, for example, is likely to rely on
facts, whereas articles about young people in The Daily Mail or The Sun appeal to emotions. In
contrast to media representation, facts state that, for example, 70% of stab wounds are not related to
juvenile delinquency (Jupp et al., 2011: 23-25), and the overwhelming majority of young men and
women are law-abiding, keen on education, sports and creative activities, whereas media prefer to
highlight stories related to youth crime. Moreover, modern media texts often create the image of
adolescent egoists who do not relate to parents and civil/social obligations (Stern, 2005: 23-28).
This kind of selective media information about teenagers leads to stereotyping of their images to
crime, cruelty, laziness, imbalance, disrespectful attitude towards elders and peers, etc. (Jupp et al.,
2011: 23-25).

At the same time the influence of romantic media stories about the ideal relationship of
adolescents in recent years is becoming weaker (Driesmans et al., 2016), although, of course, the
cliche of a "good girl", young, pure, innocent, and kind, waiting for her prince charming may be
found in media texts XXI century as well (Alvarez-Hernandez et al., 2015; Santiago, 2013).

Another lopside of modern media is the emphasis on young gays and lesbians, which again
gives a disproportionate impression of the percentage ratio between heterosexual and homosexual
teenagers. At the same time, in a certain part of the media texts, heterosexuals (both adults and
young) are presented as conservative characters who neither accept nor support the spread of
homosexual relationships (Seif, 2017: 40).

As for the role of media in activation of young people’s sexuality, the research shows that
sexually coloured media texts (incl. melodramas, comedies, television shows, music videos, etc.)
create the illusion of the widespread prevalence of hypersexual activity and experiences of
adolescents, and judging by these media texts, sex occupies 90% of the life sphere (Ward, 2003:
347). As for visual media hypersexualization of characters, it is important to note that it is more
pronounced in female images, including complete nudity or close-ups of body parts (Alvarez-
Herndndez et al., 2015). It is clear that the sexist media messages perceived by the teenage audience
to some extent influence the development of the personality of teenagers, and their social roles in
the future.

In the part of gender analysis of media texts, researchers note (Halffield, 2017: 60) that in
recent years comedy series / films have been creating their stories in such a way that rude treatment
of girls, including sexual violence, can be perceived as an everyday routine that does not deserve
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any legal or ethical evaluation. Gender stereotypes of media images of teenage bodies (especially
vivid in social networks) can appear both idealized and sexualized (Pai & Schryver, 2011: 31-32).
Being able to create photos/videos and instantly upload them on the Internet, a teenager today is no
longer a passive receiver but a sender of media messages as well. Some of the most common
teenage messages are "selfie": exploring their body abilities, some teenagers take pictures of
themselves not only in defiant, sexual poses, but also in situations dangerous to their lives (on the
roofs, on top of trains, etc.). For the record, in the Soviet cinema a naked teenage body, of course,
was tabooed, and first appeared in the drama Tomorrow Was the War (1987), where a high school
student is featured examining her breast in front of the mirror.

Alcohol consumption plays a significant role in media stereotyping of students. In modern
audiovisual media texts, young people who consume alcohol are rarely positioned negatively. As a
rule, these are attractive guys and girls, whose use of alcohol in no way leads to dependence on it,
on the contrary, serves as a trigger to start fun adventures and pleasures. In many TV shows, films,
commercials, alcohol consumption is seen as acceptable (often glamorous), which does not cause
any problems. Moreover, studies have shown (Atkinson et al, 2011) that even condemning the
image of (non-extreme) intoxication and the associated inappropriate behavior of a teenager can
still send a signal to a teenage audience that such a phenomenon is generally accepted and normal.
The alcohol theme in media texts with the participation of teenagers is gender-specific: while
female characters may drink a half-glass of champagne (female drunkenness usually causes
condemnation), for male teens alcohol is often served as a truly “man’s” activity (Atkinson et al,
2011).

Media stereotypes of teenage images are also manifested in relation to ethnic and national
characteristics. For example, black adolescents are regularly associated with negative news and
stories (crime, violence, aggression, etc.) (Cushion, Moore & Jewell, 2011: 87-90). As for particular
national examples, we may mention the media image of a French student in American media texts:
on the one hand, French characters appear elegant, romantic, seductive, temperamental, artistic,
cook well, observe etiquette and follow fashion, and on the other hand — unfriendly, arrogant,
imperious, confrontational, selfish, immoral, do not respect rules, procedures or time limits; eat
sweets but stay slim; can speak English, but prefer not to (Ferber, 2008: 20).

Students as positive characters, their values, ideas, clothing, vocabulary, body language,
dwelling.

Positive leaders: students with humanistic (in Soviet media texts — socialist) values, as a
rule, neatly dressed, attractive in appearance, artistic/expressive verbal and non-verbal
communication. As a rule, they come from ordinary families (live in comfortable apartments or
houses), they lead "average" students, organizing various charity and useful things. They study
well, do not drink or smoke, do not use abusive language and, of course, oppose any drugs. They
are self-confident altruists, who are accustomed to set serious (often socially significant) goals and
achieve them (male characters usually win at school academic or sports competitions, and female -
in music or dance contests). They can resist any attempt of negative influence. They are fit, dressed
simply, but neatly, they have nice looks and voice. There might occur romantic relationships’
problems, of course, but they are eventually resolved in the best way.

Examples in Soviet cinema: Timur and his Team (1940, 1976), Vasek Trubachev and his Comrades
(1955), Practical Joke (1976), Balamut/Troublemaker (1978), etc.

Examples in Russian cinema: Students (2005), High School Students (2006-2010), Freshman (2016),
Save Pushkin (2017), etc.

Examples in Western cinematography: College Swing (USA, 1938), Grease (USA, 1978), Elections
(USA, 1999), The Emperor's Club (USA, 2002), Freedom Writers (USA-Germany, 2007), etc.

"Nerds" (very diligent, hard-working students): the main type of activity is excellent study
and self-analysis. These intelligent kids from ordinary families (though they may sometimes have a
single parents or their parents may be quite eccentric) are not interested in power over people
(although they hope for their future professional success). They do not use alcohol and drugs, but
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often experience sexual problems, are sometimes reserved, shy (sometimes due to the fact that they
are bi/homosexual), carelessly dressed and, as a rule, clumsy. Usually they do not use rude language
and obscene gestures. In the finale of some media texts, they are transformed as "Cinderella™:
radically changing their appearance and way of life, they become a subject of admiration by peers.

Examples in Soviet cinema: Scarecrow (1983), Leader (1984), Temptation (1987), etc.

Examples in Russian cinema: High School Students (2006-2010), Scarecrow-2 (2009),
Physics or Chemistry (2011), etc.

Examples in Western cinema: Allons z'enfants (France, 1981), Mask (USA, 1985), Noce
blanche (France, 1989), Jack (USA, 1996), Fisica o quimica (Spain, 2008-2011), Song for a Raggy
Boy (Ireland-UK-Denmark-Spain, 2003), etc.

Average students: have typical teenage interests and problems related to school, family, and
love experience, they are law-abiding, heterosexual, sociable (quite often they find a common
language with both parents and teachers), they are handsome, have pleasant voices and good
manners; live in good (by the standards of the particular society) living conditions.

Examples in Soviet cinema: Red Tie (1948), The Story of the First Love (1957), Wild Dog Dingo
(1962), Someone is Ringing, Open the Door /The Girl and the Buglar (1965), | Loved You ... (1967), Man-to-
Man Talk (1968), The Transitional Age (1968), Woodpeckers don’t have headaches (1974), One Hundred
Days After Childhood (1975), etc.

Examples in Russian cinema: What a Wonderful Game (1995), American (1997), Let's Make Love
(2002), The Disappeared Empire (Love in the USSR) (2007), Physics or Chemistry (2011), Chastnoe
Pionerskoe/l Give you my Word (2012), 14+ (2015), The Good Boy (2016), etc.

Examples in Western cinema: Goodbye, Mr. Chips (USA, 1939), Maddalena ... zero in condotta
(Italy, 1940), Future Stars/Futures vedettes (France, 1955), Picnic at Hanging Rock (Australia, 1975), Fisica
0 quimica (Spain, 2008-2011), Freedom Writers (USA-Germany, 2007), etc.

Students as "villains"/negative characters/antagonists, their values, ideas, clothing,
vocabulary, body language, dwelling.

Offenders and criminals: the main type of occupation — various types of offenses (including
domestic violence), crimes (including murder, drug trafficking, which is more common for male
characters), smoking, alcohol and/or drugs consumption, sex. In Western media texts such
characters are often African American or Latin. They are selfish, cruel and self-confident. Their
appearance and vocabulary can be of any type, but basically they use rough vocabulary, have sharp
voices and use obscene gestures. In many cases, they are defiantly dressed and have a sporty
physique (male characters), wear a bright makeup and are slim (female characters), although there
are different options for appearance and clothing. In relation to education, there are two main
options: complete ignoring/skipping classes and/or aggressive behavior during classes, or,
conversely, such characters study well, skillfully concealing their secret vices, criminal inclinations
and psychological manipulation. Basically, they are teenagers from poor families (in this case they
often live in horrible living conditions), but there are also characters with rich parents.

Examples in Soviet cinema: My friend, Kolka! (1961), The Republic of ShKID (1966), Minors
(1976), The Last Chance (1978), Recognize Guilty (1983), Plumbum, or the Dangerous Game (1986), etc.

Examples in Russian cinema: Teacher-in-Law (2007), School (2010), Physics or Chemistry (2011),
Student (2016), Alex Sparrow's music video | Love You (2017), etc.

Examples in Western cinema: Crime School (USA, 1938), The Blackboard Jungle (USA, 1955),
School: Confidential! (USA, 1958), Delinquent School Girls (USA, 1975), La liceale seduce i professori
(ltaly, 1979), Class of 1984 (Canada, 1982), Class of Nuke 'Em High (USA, 1986), Zombie High School
(USA, 1987), Class of 1999 (USA, 1990), Kids (USA, 1995), One Eight Seven (USA, 1997), Devil in the
Flesh (USA, 1998), La journee de la jupe, France (Belgium, 2008), Jennifer's Body (USA, 2009),
Polytechnigque (Canada, 2009), The Perfect Student (USA, 2011), Hello Herman (USA, 2012), etc.

Narrow-minded/struggling students: the dominant activity is a primitive pastime (including
surfing the entertainment sector of the Internet), boredom in class, absenteeism, a habit of being a
laughingstock in class and at home. They are usually lazy, not self-confident, possess scant
knowledge and skills. Clothing and vocabulary in this case can be any, but the appearance is rather
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unattractive, and the body either overweight or awkward. Their social origin is differentiated,
although for the most part these teenagers are from underprivileged families.

Examples in Soviet cinema: We'll Live To Monday (1968), The Big Break (1972), Asthenic Syndrome
(1989), etc.

Examples in the Russian cinema: Everybody Dies but Me (2008), Physics or Chemistry (2011),
Corrections Class (2014), Uchilka/The Teacher/La Prof (2015), etc.

Examples in Western cinematography: La professoressa di scienze naturali (Italy, 1976), La liceale
nella classe dei ripetenti (Italy-France, 1978), Les sous-doués (France, 1980), Screwballs (Canada, 1983),
Loose Screws (USA-Canada, 1985), One Eight Seven (USA, 1997), La journee de la jupe (France - Belgium,
2008), etc.

"Silver spoons™ (representatives of the rich "golden youth™): their main activity is
dominance, which can include offence (for example, domestic violence) and even crimes. To a
greater extent these people come from wealthy white families (possessing chic mansions and
expensive cars), are interested in power over people and sex, rather than using alcohol and drugs
(the latter may take place, but in moderate doses). They are selfish, sarcastic, ironic and self-
confident, expensive and fashionably dressed and, as a rule, handsome, speak with pleasant voices.
Sometimes they can use rough vocabulary and obscene gestures. They study mostly very well, but
despite excellent studies, sometimes hide secret vices and psychological manipulations.

Examples in Soviet cinema: Certificate of maturity (1954), We'll Live to Monday (1968), The
Practical Joke (1976), Temptation (1987), Dear Elena Sergeevha (1988), The Jester (1988), Darling Ep
(1991), etc.

Examples in Russian cinema: School No. 1 (2007), Yulenka (2008), Barvikha (2009), Seniors (2006-
2010), Golden. Barvikha-2 (2011), Physics of Chemistry (2011), Chastnoe Pionerskoe- 3/ Give you my
Word-3 (2017), etc.

Examples in Western cinema: Gross Misconduct (Australia, 1993), Apt Pupil (USA-Canada-France,
1997), Fisica o quimica (Spain, 2008-2011), Election (USA, 1999), The Emperor's Club (USA, 2002),
Jennifer's Body (USA, 2009), Dans la maison (France, 2012), Dismissed (USA, 2017), etc.

Conclusions. In Soviet, Russian and Western cinema stereotypes of students as positive
characters can be divided into the following main groups: 1) positive leaders (high achievers); 2)
"nerds"” (overly diligent students), 3) average performers. Naturally, the Soviet cinematography had
to be more or less ideologically filled with communist values, while in the West and in modern
Russian cinema, individual, family and / or group values come to the fore.

Stereotypes of studnets as villains/ evil characters may be, in our opinion, represented by the
following groups: 1) offenders and criminals; 2) narrow-minded/struggling students; 3) "silver
spoons™ (representatives of the rich "golden youth™). There are nuances, too. For example, in the
Soviet cinema heirs of wealthy families were replaced by handsome egoists from the intellectual
background, and there were far fewer juvenile offenders than in the American and European media
texts. The Soviet cinema (with the exception of a few perestroika pictures) did not emphasize
schoolchildren’s sexuality.

In general, the analysis of stereotypes of teenage images in audiovisual media texts on the
theme of the school and university shows that, despite the national, sociocultural and ideological
differences, the stereotypes of these images have more similarities than differences.
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1.4.  Films on the topic of school and university from different countries

Feature films of English-speaking countries

Various researches have been devoted to different aspects of English-language feature films
about students. For example, B. Osgerby’s studies concern representations of the younger
generation in the media. His analysis reflects the socio-cultural changes that took place in the
British mass media including films about youth made in the second half of the 20" century. The
author notes that the media representation of the younger generation reflects social changes in
society as a whole; it has an invariably metaphorical structure — “a metaphor for both the perceived
hopes and fears of society. ... They are the recollections of youthful experience seen through a lens
of popular discourse and subsequent life events” (Osgerby, 2005, p.422). Positive images of young
people of the first half of the 20" century, for whom youth was “eternal pleasure” (Osgerby, 2005,
p. 422), prevailed in feature films of that period but gradually lost their carelessness.

Though screen images of students presented in feature films of the 1960s and 1970s were
rather positive, such enthusiasm was not universal, even in the midst of the teenager consumer cult
the concept of “youth as an eternal pleasure” was accompanied by more gloomy images of youth —
representations associated with the worst excesses and the most negative consequences of social
changes (Osgerby, 2005, p. 426).

In later periods of the cinematography, images of student acquired an increasingly negative
color. For example, British students’ remonstrative attitude towards political events and the
economic recession accompanied by unemployment and growth of social injustice caused a
situation where a new counterculture was perceived as a direct breakdown of law and order in the
country. University riots and demonstrations against the war in Vietnam were presented by mass
media as an activity of subversive elements that seek to completely destroy the social and moral
order in the country (Osgerby, 2005, p. 429).

During the 1980s and 1990s, active development of a new consumption society
accompanied by displaying such negative youth phenomena in the British mass media as racial
problems, negativism, drug addiction and juvenile delinquency contributed to creating media
images of students as rather idle and negative young people. Gradually, this image was significantly
transformed: contemporary cinematography increasingly began to focus on issues concerning
relationships, changes in life values and worldview.

These trends can be observed both in British and American cinema that quickly and
confidently took a leading position in the Western film distribution of the 20" century. Though
initially the “Dream Factory” presented images of idealized students who experienced no financial
difficulties and were absorbed with complex personal relationships with the opposite sex, later
viewers could see quite different characters living in the adult world which is not always fair and
full of contradictions.

Thus, D. James, considering the peculiarities of the American cinema in the 1960s,
emphasizes the influence of social and political events on the representation of media images: the
Beat Generation, Students for a Democratic Society, Civil Rights Movement and the Black Power
Movement, hippies and the counterculture, the war in Vietnam, the Weathermen, the New Morality
and the Women’s Equality Movement. These are just some of the influential movements and social
phenomena in the US that arose as a result of the diverse, ever-changing, continuous process of
political and cultural activities (James, 2002). All these phenomena, in some or other way, were
reflected in films created in English-speaking countries.

An extensive analysis of the teacher’s image represented in Western films is given in works
by T. Brown (Brown, 2011, 2015). The author singles out five major social roles of teachers
represented in the cinema in different periods of its development. In the first four categories,
according to T. Brown, the teacher acts as a key character in an audiovisual media text, and
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whatever errors of his activity are portrayed on the screen, the viewer can see that the teacher is
doing everything possible to help his students improve and occupy a worthy place in life in the end.
But in the modern cinema the role of the teacher has changed: teachers become more inert and
formal; they stick to bureaucratic obstacles and disappointments instead of a noble role of preparing
students for joining the adult society (Brown, 2015). A striking example here is a character from the
movie Irrational Man (2015) — Lucas, Professor of Philosophy, who has little interest in life except
for his own disillusions and failures.

D.A. Korolevleva studies the theme of youth protests in the American cinema of the 1960s
and 1970s (Korosteleva, 2002). Considering these issues of American cinema in this time interval,
D.A. Korosteleva also addresses the transformational processes taking place in the representation of
student youth under the influence of the counterculture, noting that “marginal culture has saved its
hero from the necessity to be a bearer of positive traits, a role model, an ethical and aesthetic guide.
In the 1960s, an absolutely unprecedented type of hero appears in American cinema that rejects all
the traits traditionally interpreted as heroic. The counterculture abandoned upbringing based on
giving positive examples (which did not exist in reality) and turned primarily to satire, grotesque or
a mere statement of facts” (Korosteleva, 2002).

A study conducted by A. Artyukh revealed that “youth issues, sex, violence, rock and roll in
the late 1960s and early 1970s were simply a salvation for Hollywood that seriously distraught in
the face of significant demographic and social changes brought by the 1960s” (Artyukh, 2010).
Later, in the 1970s, new trends emerged in American cinema related to commercialization and
simultaneous transformation of the youth image on the screen: “craving for breaking the generally
accepted norms, novelty and shocking behavior significantly decreased; there was a taste for art
which gave pleasure and did not impose moral problems (television series and melodramas became
popular, abstractionism and conceptualism lost their popularity). In short, there was born a
paradoxical effect: the counterculture began to be regarded both as a source of “neo-conservatism”
and as a reason for all the subsequent changes in American cultural and social life based on the fear
of the social movements of the 1960s” (Korosteleva, 2002).

In modern conditions, Hollywood has taken a dominant position in the film industry about
students since “most of the world’s film hits belong to US cinema. Hollywood film makers create
lifestyle values and attitudes in the minds of masses” (Bosov, 2017: 70).

Considering the thematic-genre structure of an American youth film, V.V. Zharikova comes
to the conclusion that “a youth film is determined by the age of its main characters and a definite
system of characters’ dramatic relationships (conflict with parents and / or other adults, first love,
peer misunderstanding, need for self-affirmation in the community); at a formal level it must reflect
a vivid trend in the culture of mass or counterculture” (Zharikova, 2015: 8).

In fact, English-language film production about students, one way or another, raised the
“eternal” themes of adolescence throughout all stages of its development — search for oneself in the
adult world, love experiences, preparation for an independent life, professional growth, etc. These
issues found reflection in the very first films about students such as, for example, Student Prince in
Old Heidelberg (1927) telling about a strong romantic feeling of the Austrian prince to an ordinary
barmaid; a tragic fate of a college girl-student in the drama Confessions of a Co-Ed (1931) who got
pregnant by the man she was in love with, but circumstances prevented their marrying and she had
to marry her fellow-student. Another film image — Sabrina, the main character in the film
Confessions of a Sorority Girl (1994), who aspired to achieve the position of a college leader by
lying, cheating, blackmailing, seduction and manipulation. Later, these challenges associated with
the growth of student youth were reflected in the film The Student Teacher (1973) telling about
intending students; the film How | Got into College (1989) telling a story of a young man whose
beloved girl inspired him to go to college with her.

Student world reflected in English-language films at different stages was rather changeable
— carelessness of wealthy and prosperous students of the 1930s-1950s gave way to the rebellious
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spirit and emergence of the youth counterculture in the 1960s and 1970s, and later on, the themes of
lawlessness, racial discrimination, sexual minorities, and drug addiction found reflection on the
screen.

Another topic increasingly used in modern Western films about studentship in recent
decades is the problem of the so-called “special man”. According to Y.G. Voronetskaya-Sokolova,
this term characterizes “a person with a disability and maladies that disrupt the human life activities
determining his special needs” (Voronetskaya-Sokolova, 2016).

It should be noted that this topic has been exploited in English-language cinema since the
early 1930s: films Life Begins in College (1937) and The Miracle Worker (1962) are also devoted to
it.

According to Y.G. Voronetskaya-Sokolova, the image of the “special man” in later feature
films changed significantly under the influence of the political and socio-cultural context and “also
certain changes in the film aesthetics. Present-day images of “special people”, like never before,
turn into iconic figures of the screen, and this has become a natural response to the query of time. In
this case, the meaning of the image is revealed only in the communicative situation - through the
viewer’s perception of it, and the outcome of these subject-object relations depends on the
perceiving personality, his goals, momentary mood and general culture context” (Voronetskaya-
Sokolova, 2016).

In fact, there are a lot of English-language films about students with disabilities, young
people with various physical and mental disorders. Among them — the film Mask (1985) telling
about brave and resolute Rocky Dennis who manages to find his place in society and deserve
people’s respect despite a serious illness; the film Won't Back Down (2012) is a story about a
bureaucratic approach to students with serious health problems; another story about a responsive
speech college teacher falling for a beautiful yet deaf girl in a small school is told in the movie
Children of a Lesser God (1986), etc.

English-language films about university: place of action; historical, sociocultural, political,
and ideological contexts

Historical period of media texts

English-language films about university and college students, to some extent, reflect social,
economic and moral challenges characteristic of a particular stage in the development of film
making. For example, the cinema of the 1930s-1950s opposing the “Great Depression” and the first
time of the “American dream” that opened boundless opportunities for every young person
regardless of origin and material wealth was characterized by a desire for a relatively light image of
student life full of romantic adventures, music and entertainment (College Humor, 1933; College
Swing, 1938; Hold That Co-ed, 1938; Good News, 1947; She’s Working Her Way through College,
1952; The Affairs of Dobie Gillis, 1953; Bright Road, 1953; The Student Prince, 1954; Merry
Andrew, 1958, etc.).

Films showing student issues of the later 1960s-1970s, at any rate, touched upon the theme
of youth protest and countercultural manifestations involving students. These phenomena are
reflected in the films of this period as a violation of the generally accepted norms of behavior by
young people, their shocking behavior and demonstration of social independence (Pretty Maids All
in a Row, 1971; Why Shoot the Teacher?, etc.). These trends were dictated by social challenges of
the time (the Vietnam War, the economic crisis, the sexual revolution, etc.).

Sometime later, the era of avoiding acute social problems, numerous comedies and
melodramas revealing relationships of young people and understanding the inner world of student
youth replaced these trends (French Postcards, 1979; Some Kind of Wonderful, 1987; How | Got
into College, 1989, etc.). There were stories about romantic or even mercantile teacher-students
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relationships among similar plots of the 1990s (Foreign Student, 1994; Tina and the Professor,
1995; Foxfire, 1996, etc.).

At the same time, the themes of youth crime, violence, drug addiction, freedom of manners,
racial hatred and negative value orientations of the younger generation became more frequent in
films about student life (Foxes, 1980; Student Bodies, 1981; They re Playing with Fire, 1984,
Dangerously Close, 1986; Heathers, 1988; Stand and Deliver, 1988; The Chocolate War, 1988;
Lean on Me, 1989; Politically Correct University, 1994; Foreign Student, 1994; Confessions of a
Sorority Girl, 1994; Higher Learning, 1995; One Eight Seven, 1997; Notes on a Scandal, 2006;
Bouquet of Barbed Wire, 2010, etc.).

Sociocultural, ideological and religious contexts

Ideology, trends, objectives, world outlook, concepts of these media texts authors in the
sociocultural context; ideology and culture of the world depicted in media texts

English-language films about students created in the 1930s-1950s are permeated with
optimism and carelessness of student youth. It is no coincidence that there are so many musical
films and comedies among them: College Rhythm (1934), Life Begins in College (19